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Abstract  
This study aimed to investigate the impact of two different books, i.e., American Headway and Tactics for Listening on enhancing listening 
comprehension. Thirty female EFL learners, aged 16-24, were selected randomly to participate in this study which was held in Marivan. The 
participants, university and non-university students, were divided into two groups of Experimental Group (EG) and Control Group (CG). 
They were instructed by the same teacher for three months. Using Paired Samples Test and Independent Samples Test, the researcher tried to 
find accurate and acceptable answers to the posed questions. Based on the results adopting supplementary materials can significantly 
increase listening comprehension of the learners but surprisingly enough, there was not a significant difference between educational degrees 
among the learners.  
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1. Introduction 
The importance of listening has been underscored by Nunan (1998). He believes that, "listening is the basic skill in language 
learning. Without listening skill, learners cannot learn to communicate effectively. In fact over 50% of the time that students 
spend functioning in a foreign language will be devoted to listening" (p. 1).Before talking about anything else, providing a 
clear definition of the term “Listening” can be of significance. Underwood (1989) simplified the definition of listening to " the 
activity of paying attention to and trying to get meaning from something we hear" (p. 1). 
Having taught the book, i.e., American Headway, for more than one year, I, along with some of my colleagues, understood 
that our students’ proficiency in listening comprehension is not as good as their proficiency in other skills, especially speaking. 
Seeking to find some possible reasons for this issue, we posed the following question in our mind: “where does the root of this 
problematic issue originate from?” we reached a clear consensus on the above-mentioned question though it was not research-
based. Nearly all the teachers in Goldis Language Institute; Marivan, Kurdistan, Iran, postulated that the main course book has 
not focused on listening as much as the other skills and even subskills such as grammar and vocabulary and there is also a lack 
of emphasis on providing authenticmaterials for dialogues, in the sense that the number of conversations is too limited, one or 
at most two in each unit, and worse they seem to be artificial, i.e., the speakers of the conversations speak in a simplified way. 
In the pursuitof finding an answer to the latter problem, that is, the artificial selection of the conversation, I visited Headway 
website and asked a question from the authors. They said that they have chosen them because they think that English does not 
only belong to English-speaking countries and it is a global language, therefore, all learners must be at least familiar with 
different accents around the world. But the main problem that students have regarding listening is the topic under question 
now and in this study I want to search whether what I postulated to be the shortcoming of Headway is true or not. 
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To solve this speculative problem, I suggested y colleagues adopting a suitable supplementary material to boost students’ 
listening comprehension. Having scrutinized four sets of different books for listening, the institute adopted “Tactics for 
Listening” (3rd Edition) written by Jack. C. Richards”. Therefore, it was the importance of listening comprehension that forced 
me to choose this topic.  
     All language learners encounter problems in listening comprehension. Goh(2000) has stated that: 
All language learners face difficulties when listening to target language. Nevertheless, the types and the extent of difficulty 
differ, and much listening comprehension research has been conducted to investigate these differences. One of the major 
problems of the students was related to cross-cultural pragmatics such as requests, refusals, and apologies between Kurdish 
and native speakers of English.  
It is therefore necessary to provide learners with opportunities that facilitate the development of many aspects of second 
language (L2) pragmatics. This study aimed to base teaching the supplementary book on explicit teaching of cultural 
differences which seemed to be problematic among the Kurdish learners of Marivan. In order to make sure that he followed 
the explicit teaching of cultural differences in Experimental Group (EG, hereafter) but not in Control Group (CG, hereafter), I 
went back to Marivan twice a month until the treatment period which took about three months ended.  
     There are some other issues which have also been related to listener difficulties. These range from text structure and 
syntax to personal factors such as insufficient exposure to the target language, and a lack of interest and motivation. Brown 
(1995) acknowledged the relevance of all these issues, and further argued that listener difficulties are also related to the levels 
of cognitive demands made by the content of the texts (as cited in Goh, 2000, P. 56). Of course, the same difficulties that 
Brown (1995) talks about can be seen among these Kurdish learners too. For instance, having asked one of them, I understood 
that she does not like listening to MP3 listening parts in English but her parents do not allow her to watch what she wants, that 
is, American movies. Therefore, insufficient exposure to the target language and a lack of interest in what she listens to will 
influence her listening. 
     An important issue is the significance of listening which is regarded as the  most  frequently  used  language  skill  
(Morley,1999). Bird (1953) found that female college students spent 42 percent of their total verbal communication time in 
listening while they spent 25 percent in speaking, 15 percent in reading, and 18 percent in writing. According to Devine 
(1982), listening is the primary means by which incoming ideas and information are taken. Thus, according to these studies, 
listening plays a really significant role in learning a language and that’s why now that I received the opportunity to undertake 
academic research on any topic in the area of ELT, I felt that I owed it to myself to focus on the problems that the Kurdish 
students in Marivan faced with regarding listening comprehension in an attempt to answer the questions that had been nagging 
me for nearly a year. 
2. Literature Review 
Listening comprehension has got the attention of many scholars in the field of language teaching and learning. Here these 
studies are discussed under four categories. They are as follows:  
2.1. Cultural Knowledge and Listening Comprehension 
Most of the studies conducted previously substantiate the positive significant impact of cultural knowledge on listening 
comprehension and show that the more knowledge one has about the target culture, the more and better he/ she comprehends 
what the L2 speakers of that specific language say. This claim can be actualized based on the results of a study done by 
Markham and Latham (1987) about religion knowledge: 
In order to determine the influence of religion-specific background knowledge on the listening comprehension of ESL 
students, Markham and Latham (1987) used passages describing prayer rituals of Islam and Christianity. The data indicated 
that religious background influences listening comprehension. The subjects in this study recalled more information and 
provided more elaborations and fewer distortions for the passage that related to their own religion. 
     This topic has also absorbed some Iranian researchers to seek for its importance in another situation. Seeking to find an 
answer to this question, Sadighi and Zare (2002) explored the effect of background knowledge on listening comprehension. 
Two TOEFL preparation classes allocated to EFL students took part in the study. Then after some treatment in the form of 
topic familiarity a 50-item TOEFL test of listening comprehension was administered to both experimental and control groups. 
A statistical analysis of the results provides some evidence in support of the effect of background knowledge on listening 
comprehension.  
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      Thus based on the results of the above mentioned studies the effect that prior knowledge about the L2 culture can have on 
listening comprehension is not deniable. Since in the present study the used materials are authentic, therefore the students will 
be more familiar with the L2 culture of America both in the CG and also in EG, hence accordingly they’ll be able to 
understand the listening parts which will be played for them in the class for the purpose of the exam and/ or in their real life. 
But it is expected that the EG performance be better than CG since they are exposed to one extra material, i.e., Tactics for 
Listening. 
2.2. Textbook 
Ur (1996) has defined textbook as a principal basis for instructors to follow on a systematic manner to carry out teaching in a 
language course. Therefore, the importance of a single main coursebook, in our study American Headway 3, is of paramount 
importance since it leads the teacher to follow some systematic procedures which is much better than not knowing what to do 
in the class. But there are some questions to be asked before choosing a special group with a special purpose for some special 
students: “Who are the students? Why are they there? What do they expect to learn?  What am I expected to teach? In what 
manner am I expected to teach the class? (Lazaraton (2001, p.104).” But this is not the whole story, there are some researchers 
who argue against the use of prearranged book as a coursebook since they believe that [a] textbook may  not  be relevant  or  
interesting  enough  to  motivate  the students  (Ansary&Babaii,  2002,  p.  2). For example, The Top Notch series was taught 
in our institute before changing it toAmerican Headway. Due to this simple change some students left the institute because 
they thought the first one was a student-friendly book but not the second one. And as Rapley (2008) suggested in 5.3.1 this is 
true of Kurashiki JTEs (Japanese Teachers of English) who rely on their textbooks due to time restrictions. In a nutshell, 
students  get bored  in  class  if  they  are  not  provided  interesting material (Klinghoffer, 2008, p 9).  
2.3. Supplementary Materials 
Sometimes in the teaching process, single main coursebook may not be sufficient and suitable for all learners, thus adopting 
a/ some supplementary materials may lessen the degree of unsuitability of a main book. Brown (1994, p. 152) says that  the  
teacher  needs  to  supplement  materials to  promote  motivation,  which  is  one  of  the  key factors in learning. In this 
research, a supplementary book, i.e., Tactics for Listening, has been chosen for EG to see whether there will be a significant 
difference between the performance of CG (without any supplementary materials) and EG. 
2.4. Vocabulary Knowledge and Listening Comprehension 
Some believe that without  an  adequate  list  of  words  it will be difficult for students to produce the target language  focus  
of  the  lesson (Drakos,  2009,  p. 5). I assume that having a sufficient list of vocabulary can be an important factor in 
understanding what speakers say. This claim can be approved through what Mehrpour&Rahimi (2011, P. 292) say:  
EFL learners’ poor reading and listening comprehension performance has been attributed to different variables such as good 
knowledge of vocabulary or grammar and/ or familiarity with reading comprehension strategies. 
In the same study, (ibid.) indicated the outperformance of the treatment group who was taught vocabulary. The number of 
studies indicating the importance of vocabulary knowledge on listening comprehension is few but still some indicate this 
impact. One key issue which has not been adequately addressed is how much spoken vocabulary is required to operate in 
English. To relate the aforementioned research findings to the current study, it is worth mentioning that the main focus of 
American Headway is on developing reading skills and thus it provides too many vocabularies for the learners which can be of 
significance in listening comprehension. 
Research Questions  
The present study seeks to answer the following questions: 
1. Can adopting a supplementary material, in this case Tactics for Listening, help learners perform better in listening 
comprehension? 
2. Is there a significant difference between the improvement in listening comprehension of EFL learners and their 
academic degree? 
3. Methodology 
3.1. Participants 
A total of 30 female EFL Learners of English, aged between 16- 24, were selected randomly to participate in this study. They 
were all from Marivan, a city in Kurdistan province in Iran, therefore, their first language was Kurdish. Among the learners,  
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10 were university students, studying in Payam-Noor University of Marivan majoring in non-English fields, and the others 
were school-girls. They were divided into two different groups, i.e., Experimental Group (EG) and Control Group (CG) each 
containing 15 participants. Regarding the number of the students in each class it can be mentioned that the population of more 
than 15 in each class was improbable due to two important factors: 1. the spatial size of the classes, i.e., the largest one had the 
capacity of only 15 students, and 2. The time limit dedicated to each class during a week, that is, three sessions a week each 
session lasting one-and-a-half hour, was not sufficient for the population of more than 15 in each class since all of the students 
were expected to participate in class discussions. The issue of class sizes in EFL lessons is particularly relevant when one 
considers EFL class size threshold and at what size meaningful communicative teaching becomes impossible. LoCastro (2001, 
p. 495) believed that the number was fifteen, while Takanashi (2004, p. 5) simply stated that it’s a case of “the smaller, the 
better”.  
3.2. Procedures 
This study used a pre- and post- test procedure. The pre-test was administered 2–3 days prior to the instructional treatment, 
the post-test 8–9 days after the treatments. The tests were bought from the Headway websiteatwww.Oxfordenglishtesting.com.  
The students normally received only three 90-minute EFL lessons per week. All directions were given in English during the 
instruction. The sessions were conducted three times a week by the same instructor for three months at an English 
conversation institute, i.e., Goldis, in Marivan, Iran. In each lesson, the EG was given handouts with a brief summary and 
examples of the target structures, which were underscored in each lesson of the supplementary book, in English. The instructor 
took approximately 10 minutes to explain the summary and examples in English in a way that motivated the students to take 
part in the topic under discussion. Since the content of each unit differed from the others, a unique framework for all the 
classes held during these three months by the same instructor cannot be outlined but generally the students were all keen to 
talk after the explanation about the handouts provided by the instructor in English, which differed from each other in each 
session.  
     A synopsis of one of the sessions can be of significance. In one of the lessons, participants formed small groups of two to 
four and were given handouts which contained six English dialogues. Participants read and subsequently listened to each 
situation and dialogue. Secondly, they were asked to copy and compare the underlined request forms in the two dialogues. 
Then, they were asked to find, and then discuss and comment (in English) on the differences between the two requests. The 
groups also answered three analysis questions regarding the relationship between the characters in the dialogues, the difficulty 
of the requests, and the appropriateness of the requests in both dialogues. Finally, they were asked to list ways in which the 
requests differed between dialogues. After answering the analysis questions and making the lists in their groups, each group 
leader presented the answer to the analysis questions and the list to the whole class in English and finally they compared 
     The ethical considerations were taken into account in conducting this study since all participants were informed that 
participation was voluntary and a research is going to be done on these two classes and also the researcher promised to 
maintain the confidentiality. 
4. Results and Findings 
In analyzing the data of this study, SPSS version 19 was selected by the researcher. The tables and the discussion about them 
are provided under each table. A summary of each table has been written under the table.  
Table 1. Paired Samples Test 
 
Paired Differences 
t df 
Sig. (2-
tailed) Mean 
Std. 
Deviatio
n 
Std. Error 
Mean 
95% Confidence Interval of 
the Difference 
Lower Upper 
Pair 
1 
CGpre - 
EGpre 
-
.20000 
1.01419 .26186 -.76164 .36164 -.764 1
4 
.458 
 
Selecting 30 participants and dividing them into two different groups, i.e., CG and EG, the researcher wanted to know if there 
is a significant difference between the two groups in the pretest, simply because a fifty-question test was administered to the 
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participants. Based on the P-value (=.458) at the level of 0.05, it can be understood that these two groups are the same and 
there is no significant difference between them because P-value is less than 0.05. 
 
Table 2. Paired Samples Test 
 
Paired Differences 
t df 
Sig. (2-
tailed) Mean 
Std. 
Deviation 
Std. Error 
Mean 
95% Confidence 
Interval of the 
Difference 
Lower Upper 
Pair 
1 
CGpre - 
CGpos 
-
.9333
3 
1.16292 .30026 -1.57734 -.28933 -3.108 14 .008 
 
Although the American Headway was the only book that was instructed to the CG, i.e., no extra materials were taught to 
them, the extent of P-value (.008) at the level of 0.05 is indicative of the effectiveness of the instruction given to the CG 
during these three months.  
Table 3. Paired Samples Test 
 
Paired Differences 
t df 
Sig. (2-
tailed) Mean 
Std. 
Deviation 
Std. Error 
Mean 
95% Confidence 
Interval of the 
Difference 
Lower Upper 
Pair 
1 
EGpre - 
EGpos 
-
4.2000
0 
2.27408 .58716 -5.45934 -2.94066 -7.153 14 .000 
 
 
 
 
 
 
 
 
 
Adopting a supplementary listening book, i.e., Tactics for Listening, along with teaching the main coursebook, i.e., American 
Headway, it can be indicated that the learners’ performance in pre- and post-test in EG was positively significantly different. 
The P-value (.000) is indicative of this claim.  
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Table 4. Paired Samples Test 
Paired Differences 
t df 
Sig. (2-
tailed) Mean 
Std. 
Deviation 
Std. Error 
Mean 
95% Confidence 
Interval of the 
Difference 
Lower Upper 
Pair 
1 
CGpos - 
EGpos 
-
3.4666
7 
2.66905 .68914 -4.94474 -1.98860 -5.030 14 .000 
 
If these two instructions were the same, they would influence on the learners equally; but since the aim of this study is to 
determine the effectiveness of the supplementary book, the equality of the two groups has to be determined. The P-value 
indicates that these two groups are not the same in the post-test and the mean of EG is more than CG which in itself is 
indicative of the outperformance of EG. In other words, though the instruction for CG was effective based on the P-value, it is 
less than the effectiveness of teaching a supplementary material to the learners in EG.   
Table 5. Independent Samples Test 
Levene's Test for 
Equality of 
Variances t-test for Equality of Means 
F Sig. t df 
Sig. (2-
tailed) 
Mean 
Differ
ence 
Std. 
Error 
Differe
nce 
95% Confidence 
Interval of the 
Difference 
Lower 
Uppe
r 
EGP
os 
Equal 
variances 
assumed 
.007 .937 .497 13 .628 1.400
00 
2.8191
7 
-4.69044 7.490
44 
Equal 
variances 
not 
assumed 
 
.467 6.9
47 
.655 1.400
00 
2.9985
2 
-5.70134 8.501
34 
 
Among the participants, 10 were university students, studying in Payam-Noor University of Marivan, and the others were 
non-university students. The aim was to determine if there is a significant relationship between the academic degree of the 
EFL learners and success in learning or not. Needless to say and surprisingly enough, the P-value (.937) indicates that there is 
no significant relationship between these two groups, i.e., university students VS. non-university students, in listening 
comprehension. 
5. Conclusions 
Adopting supplementary materials can enhance the learners’ listening comprehension based on the results of the study, thus it 
is recommended for those who teach American Headway to adopt one extra material to help their learners improve their 
listening. Though most people expect the outperformance of the university students in contrast to non-university students, the 
findings of this study indicated this expectation is baseless, therefore this conclusion can be considered as a hope for non-
university students to make sure that they can compete with the university students and as a sense of competition for university 
students to let the “most” people’s expectation come true in the near future. Of course, care should be taken into account 
1951 Nourodin Yousofi  et al. /  Procedia - Social and Behavioral Sciences  98 ( 2014 )  1945 – 1951 
 
regarding the generalizability of the findings of this study due to the fact that it centered on the actions of a single gender and 
it involved students chiefly from one area of Marivan who were perhaps from the same high schools, universities, 
neighborhoods etc. so it is quite possible that they already share a strong relationship. In other words, the population of the 
students was all from Goldis Language Center in Kurdistan Province, Marivan; therefore, the generalizability of the results 
was limited. 
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